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Abstrak 
Tujuan Penelitian ini adalah untuk mengetahui seberapa baik teknik Reiprocal 
Teaching meningkatkan komperehensi membaca (arti kata, referensi, dan 
informasi) pada teks naratif bagi siswa kelas XI SMA Negeri 5 Pontianak. Metide 
teknik ini adalah Penelitian Tindakan Kelasyang dilaksanakan dalam 3 siklus. 
Setiap siklus terdiri dari empat tahapan yaitu perencanaa, penerapan, observasi, 
dan refleksi. Data dikumpulkan melalui ceklis observasi, dan catatan lapangan 
dari activitas siswa dalam proses belajar pembelajaran, dan lembar jawaban siswa 
dari tes pilihan ganda. Subyek penelitian ini adalah 34 siswa. Hasil dari analisa 
data menunjukkan bahwa  komperehensi membaca siswa pada teks 
naratifmeningkat memlalui teknik Reciprocal Teaching. 
 
Kata kunci: Reciprocal Teaching, Komperehensi Membaca, Naratif 
 
Abstract 
The purposes of this research is to know how well Reciprocal Teaching technique 
improve reading comprehension (word meaning, reference and information) on 
narrative text to the students grade XI of SMA Negeri 5 Pontianak. The method of 
this research is Classroom Action Research. The research was conducted in three 
cycles. Each of cycle consists of four stages that is planning, acting, observing, 
and reflecting stage. The data was collected through observation checklist and 
field note from the students’ activity in the teaching learning process, and the 
students’ answer sheets from the test of multiple choice. The subject of this 
research is 34 students. The result of the data analysis showed that the students’ 
reading comprehension on narrative text improved through Reciprocal Teaching 
technique in 3 cycles.  
 
Keywords: Reciprocal Teaching, Reading Comprehension, Narrative  
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eading is considered as one of the most important abilities in the educational 
development today, mastery of reading is unavoidable in learning all the 
school subjects. In English as foreign language context the students have to read a 
great number of English reading materials during their learning process, such as 
passage, text, letter, article, etc. Reading is the activity which involves two 
aspects: pronouncing the words and comprehending the content of the text 
However, even though the different aspects exist in reading, the main point is 
getting the information from the readable source by comprehending the content. 
By having comprehension, someone can be claimed that he has done the process 
of reading. By comprehension, too, people will get information stated in the text 
because most of the valuable information is stated implicitly. That is why the  
process of reading cannot be separated from comprehension because reading 
without comprehension is useless. 
Reading English as foreign language is one of the language skills that the 
students should master. It is one of learning ways for students to enrich their 
ability and knowledge. Based on KTSP (Kurikulum Tingkat Satuan Pendidikan) 
2006, the purpose of teaching reading to the eleventh grade students of senior high 
school is the students should be able to comprehend the functional written text in 
the form of analytical exposition  and narrative.  
According to the English teacher of eleventh grade of SMA Negeri 5, 
students still faced some difficulties in comprehension of reading text, especially 
in the form of narrative when they worked alone. The students often got confusion 
toward word meaning of the unfamiliar word. Beside that, when they met some 
references, they did not know what they refer to. Furthermore, they did not get the 
informaion which are actually stated and implied of the text. 
There are some research reviews about reading comprehension by expert in 
Oczkus (2005: 2-3), such as Palincsar and Brown’s research, when they used 
Reciprocal Teaching Technique with a group of students, the students’ reading on 
a comprehension assessment increased from 30% to 80%, Cooper and Carter’s 
research concluded that Reciprocal Teaching Technique is especially effective 
when incorporated as part of an intervention of struggling readers and when used 
with low-performing students in urban setting, beside that, there were 16 studies 
of Reciprocal Teaching Technique and concluded that this technique is a 
technique that improves reading comprehension. Furthermore, Padma (2008: 13) 
stated that Reciprocal Teaching Technique is recommended by reading experts 
and practitioners. He said this technique had been heralded as effective in helping 
students in improve their reading ability.  Finally the researcher and the teacher 
chose Reciprocal Teaching Technique to help students to comprehend the text and 
solved their problem.  
Due to of these difficulties faced by students, the students got low scores. 
There were only  44% students who passed the KKM of English lesson. To help 
the students, the researcher and the teacher worked together to facilitate the 
students with an  effective reading comprehension  technique. Based on students’ 
problem, students needed technique to help them to clarify the word meaning, 
reference and the information of the text.  
R 
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According to Barwick, (2006: 4), a  narrative relates a realistic, imagined or 
fictitious story. It is written to entertain, amuse and interest the reader but teaches, 
explains or informs. Through this type of text we can get some values not by force 
but by enjoyment. Narrative texts can teach us about honesty, braveness, 
friendship, loyalty, hard working, solidarity, and so on. Furthermore, Grabe 
describes Godman’s perception cited in the reading matrix (2005: 143)  reading is 
seen as an active process of comprehending where students need to be taught 
strategies to read more efficiently. The teacher should provide the students with 
an effective strategy that can involve students participation in interesting 
atmosphere to make students interested to be active in comprehend the passage, 
text, letter, article etc, as their English reading material.  
According to Palinscar and Brown cited in  Oczkus  (2005:2) Reciprocal 
Teaching Technique is a scaffolded discussion technique that is built on four 
strategies that good readers use to comprehend text: predicting, questioning, 
clarifying, and summarizing. Each of these strategies is selected as a means of 
helping students to construct meaning from text as well as a means of monitoring 
their reading to make sure that they are in fact understanding what they read, 
which in this case, these four strategies are implemented by working in 
groups.There are some research reviews about reading comprehension by expert 
in Oczkus (2005: 2-3), such as Palincsar and Brown’s research, when they used 
Reciprocal Teaching Technique with a group of students, the students’s reading 
on a comprehension assessment increased from 30% to 80%, Cooper and Carter’s 
research concluded that Reciprocal Teaching Technique technique is especially 
effective when incorporated as part of an interventtion of struggling readers and 
when used with low-performing students in urban setting, beside that, there were 
16 studies of Reciprocal Teaching Technique and concluded that this technique is 
a technique that improves reading comprehension. Furthermore, Padma (2008: 
13) stated that Reciprocal Teaching Technique is recommended by reading 
experts and practitioners. He said this technique had been heralded as effective in 
helping students in improve their reading ability. Finally the researcher and the 
teacher chose Reciprocal Teaching Technique to help students to comprehend the 
text and solved their problem.  
Thus, based on  the explanation above, the researcher intended to obtain 
how the use of  reciprocal teaching technique improve teaching reading 
comprehension (word meaning, reference information of the text) to the students 
of SMA Negeri 5 Pontianak in their reading comprehension  achievement. 
 
METHOD 
Due to the purpose of this research is helping the English Foreign Language 
students to solve  their problems in the reading comprehension so the researcher 
decided to choose Classroom  Action Research as the form of this research.  
According to Elizabeth, Sonora cited in Burns (2010:5), Action research is 
research carried out in the classroom by the teacher of the course, mainly with the 
purpose of solving a problem or improving the teaching/learning process. 
AR typically involves four broad phases in a cycle of research. They are : 
a. Planning 
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 In this phase, the researcher acts as the teacher and prepares the tools to 
make the research run well such as lesson plan, the observation checklist, 
field note that is jotted down by the observer and also the handout to the 
students.  
b. Act 
 In this step, the researcher implements the planning. Here, the researcher is 
the teacher who teaches the materials with the technique or strategy that has 
been planned.  
c. Observe 
 All of actions are observed in this step. Here the researcher cannot do this 
alone. The researcher needs a collaborator or more to observe all the action in 
presenting the materials through the planned technique in the teaching and 
learning process. The collaborator jots down anything that occur in the 
classroom on the observation sheet and field note while the teaching and 
learning process.   
d. Reflect 
 The result of the test and observation decide the next planning and action. 
Here the researcher and the collaborator have a discussion about the teaching 
and learning process. The weaknesses occur while the teaching and learning 
process that must be fixed. If the score is still under KKM score, re-planning, 
re-acting and re-observing must be done. In re-planning next action, the 
changes or addition action is needed to improve the process of teaching and 
learning. The researcher and collaborator find the best way together as the 
plan for the next cycle 
 
(cited in Anne Burns, 2010 : 9) 
The subject of this research is the students of science 1 of eleventh (XI IPA 
1) grade of SMA Negeri 5 Pontianak which consists of 34 students (28 females 
and 6 males). According to the English teacher, this class faces some problems 
during comprehending narrative text. 
The technique that is used to collect data is interview, observation and 
measurement technique. The observation consists of observation checklist and 
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researcher’s field note. Observation checklist is used to observe the students and 
teacher act in practice reciprocal teaching technique in the form of checklist table. 
Field note is a note, which is made to record the important events that happen 
throughout the teaching learning process when the treatment is applied to 
supportsthe data from observation checklist. The measurement consists of scoring 
rubric in each lesson plan. the instrument that is used to collect data in this 
research is a test consists of multiple choices questions. After the students are 
given the treatment, the researcher gives them multiple choice questions that have 
to be answered by each student (as individual work).  In this research, the test 
consists of 10 items with four alternatives. This test is given at the end of the 
lesson. 
The writer will analyze students’ participation (from the observation) along 
the treatment with the student’s score after treatment. In this research, the 
researcher would focus on the computation of the percentage of the students who 
pass the KKM.  The percentage will be computed by using the formula below: 
The number of students who pass the KKM
The number  of students 
 𝑥 100 
The KKM of English lesson for the eleventh class is 70 point. It means that 
the students can pass the  English lesson if their score is  ≥ 70 point. 
 
FINDINGS AND DISCUSSION  
Findings 
After conducting Reciprocal Teaching technique for three cycles, the 
students’ reading comprehension(word meaning, reference, information) on 
narrative text improved. Moreover, the process in the classroom activity also 
improved in each cycle. Below is the further explanation of each improvements: 
1. Cycle 1 
a) When the teacher explained the technique, some students still looked 
confuse. When the teacher asked “do you understand?”  They looked at 
the other friends, seemed like waiting for other students’ response and 
just followed it. When some students said they understood, the other 
also followed to say that they understood. 
b) It took quite long time when the students made their own group. 
c) Since they chose their group by themselves, the groups were 
irrelevance. There were some dominant groups where the clever 
students only wanted to be in group with the clever students. 
Meanwhile the poor students were in group with the poor students too. 
So, for the poor groups, they did not have friends who could be asked if 
they did not understand. 
d) Since the teacher explained the Reciprocal Teaching technique on the 
whiteboard without any handout for students, when they practiced the 
technique and they forgot the activities that would be done, they could 
not reread and then they did not know what to do. Because of that they 
could not prepare themselves to the next activities. 
e) Since they did not really understand the instruction, some of them did 
not split their each role, so when the teacher asked the 
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questioner/predictor/clarifier/summarizer of each group to do their 
responsibilities, they pointed each other. 
f) Some groups did not work cooperatively. They just kept busy with their 
business and kept talking with others. 
g) Not all questioners wrote their questions on the white board, they 
seemed still hesitate and afraid if they would make any mistake. It 
could be seen when the teacher came to the students seats and asked 
why they did not do their tasks, they said that they were not sure it was 
right or not and they were afraid if that would be false. So, there were 
only six questions. 
h) In doing clarifying, there was a misunderstanding, the students though 
they had to clarify the words and references that they wrote by 
themselves. So they did not ask all the words, references and sentences 
that they did not know. Since they did not ask all the words and 
reference for clarification, they got difficulties to comprehend the text 
and also to clarify whether their predictions were correct or not. At that 
time, there were six words, and one reference that asked for 
clarification. 
i) The percentage of students who passed the KKM only 62%.   
j) The score of aspects of reading comprension in word meaning  = 
61%, reference = 73%, and got the information = 70%. The table of 
students’ correct item of reading comprehension’s aspects could be seen 
on page 98, appendix 12. 
2. Cycle 2 
a) By provided the students with Reciprocal Teaching Technique Guiding 
Sheet, the students could reread it whenever they forgot what the 
activities that would be done and they could prepare themselves to the 
next activies.  It also helped the teacher to explain the Reciprocal 
Teaching technique easier, because the teacher did not need to write the 
explanation on the white board and the students could more understand 
the technique.  
b) The students understood the technique. It could be seen from their 
responses when the teacher asked “do you understand?”  They said they 
understood in certainty and directly without saw and waited another 
friends responses. 
c) Since the teacher chose the member of each group, there were not 
dominant or poor groups anymore. The time also became more 
effective. 
d) The students work cooperatively in the group and help each other to do 
their responsibilities. 
e) The students split their each role. So, when the teacher asked the 
questioner/predictor/clarifier/summarizer of each group to do their 
responsibilities, they did not point each other. 
f) The students did not feel hesitate and afraid anymore, and the 
misunderstanding had been solved. it could be seen from students’ 
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participation. There were nine questions, thirteen words, one sentence 
and four references that they asked for clarification. 
g) However, there still few students who sat in back row did not focus on 
the tasks, they just kept talking and busy with their business. 
h) The percentage of students who passed the KKM only 91%.  
i)  The score of aspects of reading comprension in word meaning = 75 %, 
reference = 83 %, and got the information = 78 %.  
3. Cycle 3 
a) Since it was the third cycle, the students had known and understood 
about the technique. It could be seen when teacher and students did 
asking and answering about the technique. The students could answer 
all of the teacher’s questions. 
b) Since the students who sat in back row just kept talking and busy with 
their business in the previous cycle, in this cycle they moved to the 
front row and they could focus on the task. 
c) There were ten questions with eleven predictions, because there were 
two predictions for one question. In clarifying, there were nineteen 
words, one sentence and four references. 
d) The percentage of students who passed the KKM  was 100%.   
e) The score of aspects of reading comprension in word meaning = 82 %, 
reference = 96 %, and got the information = 88 %.  
 
Discussion 
In the first cycle the students seemed did not really understand the 
instruction and they did not have handout of the technique to they reread 
whenever they forgot what would be done. To handle this problem, the teacher 
provided reciprocal teaching technique guiding sheet as the students’ handout to 
make them understand the technique and reread it whenever they forgot the 
technique. In the second cycle, the researcher distributed reciprocal teaching 
technique guiding sheet to students and also explained again about the technique. 
The students seemed more understand the technique and could reread it whenever 
they forgot. They also could prepare themselves for the activities that would be 
done. In the third cycle, the students had mastered the technique. When the 
teacher did asking and answering the technique, they could answer all the 
questions correctly. 
Beside that, in the first cycle, they also took quite long time in making their 
group. Since they chose their group by themselves, the groups were irrelevance. 
There were some dominant and poor groups. To handle this problem, the teacher  
had to manage the students into groups. So in the second cycle, the teacher 
divided the students into some groups by chose the top 7 in the class and divided 
into different group. So, there were no dominant or poor group anymore. It also 
did not spend much time in making group. In the third cycle, the groups were also 
divided by the teacher. 
Furthermore, in the first cycle the students did not split their each role, so 
when the teacher asked the questioner/predictor/clarifier/summarizer of each 
group to do their responsibilities, they pointed each other. To handle this problem 
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the teacher needed to make sure that the students split their each role. Iin the 
second cycle, the teacher made sure that the students split their each role by 
calling each questioner, predictor, clarifier and summarizer of each group before 
applied the technique. So, when the when the teacher asked the 
questioner/predictor/clarifier/summarizer of each group to do their 
responsibilities, they did not point each other, they did their responsibilities well. 
In the third cycle the teacher also did like in the second cycle and everything ran 
as expexted by the teacher. 
In the first cycle, some  students did not work cooperatively, they did not 
help each other. They also did not have friends who could be asked when they got 
stuck. Because of that, they felt afraid that they would make any mistakes. When 
the teacher asked them to write their questions on whiteboard, they felt hesitate to 
do it. There were only six questions. In the second cycle, the students did not 
hesitae and afraid to write the questions anymore. Since they could work 
cooperatively, help each other and in each group had some students that could be 
asked when the other got stuck. There were nine questions. In the third cycle the 
teacher also did like in the second cycle and everything ran as expexted by the 
teacher. There were ten questions. 
In the first cycle, there was a misunderstanding, they though they had to 
clarify all of the words, references and sentences by themselves so they did not 
ask all the words, references and sentences that they did not know. So there were 
only six words and one reference that be asked. However, when they saw the next 
activities, they knew that they did not have to clarify by themselves they seemed 
regret why did not asked all the words, references and sentences that they did not 
know. So in the next cycle, the teacher clarify the misunderstanding that happened 
in the first cyle. The students became more active. There were thirteen words, one 
sentences and four references. In the third cycle the teacher also did like in the 
second cycle and everything ran as expexted by the teacher. There were nineteen 
words, one sentence and four references. 
In the first cycle, the students did not really understand the technique, the 
students did not focus on the tasks. Most of them just kept talking and kept busy 
with their business. In the second cycle, when the students had understood the 
technique they could focus on the task. Only afew students still kept talking and 
kept busy with their business. So, in the third cycle the teacher manage the 
students’ position. The tstudents who liked to talk did not focus on the tasks, sat in 
the front row seats of the class. It made them could be more focus and did not just 
kept talking and kept busy with their business. 
Finally, the students’ involvement in the activities influenced the students’ 
score. In the first cycle only 62% students passed the KKM. In the second cycle 
91% students passed the KKM and in the last cycle 100% students passed the 
KKM. 
The picture that were provided by the teacher in each handout, help the 
students to develop their imagination. It could be seen from their prediction. They 
could predict the answers of the questions correctly. 
 
 
9 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Related to the explanation on the finding and discussion, it can be concluded 
students’ reading comprehension (word meaning, reference and information) on 
narrative text of the eleventh grade students of SMA Negeri 5 Pontianak in the 
academic year 2012/2013 improved through Reciprocal Teaching Technique. The 
improvements are related to both the activeness of process in the classroom and 
the students’ achievement on the test. Finally, the researcher hopes the result of 
this research can be a reference for the English teacher to enhance their techniques 
in teaching, in order to help their students comprehend the text, especially 
narrative text. 
 
Suggestions 
Based on the result, the researcher has some suggestion, they are: 1)when 
applying the Reciprocal Teaching Technique for the students who never learn this 
technique, the teacher should provide reciprocal teaching technique guiding sheet 
because it can help the students to understand and practice the technique easier. 2) 
the teacher should make sure that the students get their role. It can make the 
students more responsibility, do not pointed each other and to ensure they are all 
on-task.  
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